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In thinking about ways to negotiate the technology-filled learning environments, we may already have discovered one
method that we are not utilizing to its fullest extent: hybridity. We propose integrating physical and digital spaces – in
more dynamic ways than simply using face-to-face class time as the “physical” aspect – in order to allow each to enhance
the other. The “paper” and “digital” worlds and teaching practices should not be in conflict with each other or be mutually
exclusive; they can work together in productive ways. One method is a site dedicated to an author with which students
interact physically and digitally.
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Lesson Plan: The Canterbury Tales Pilgrimage
Grade 8: ELA
Sarah Farrell
I.

II.

III.

IV.

V.

Essential Questions and/or Goal Including Rationale: The purpose of this lesson is to gauge student
comprehension of Geoffrey Chaucer’s The Canterbury Tales, through different modalities of creative ability
and learning.
Objective: By the end of this lesson students will be able to creatively apply their knowledge of The
Canterbury Tales to a group project assignment. This will serve as an alternative form of assessment for
those students who struggle with traditional testing and essay writing. Students will work together in small,
heterogeneous groups using their own independent creative abilities and comprehension of the text in order
to collectively come up with a project to represent their thinking and abilities. The teacher will travel
around the classroom, observing and taking notes (Formative) on student participation and behavior. The
teacher will grade each project (Summative) that will demonstrate the students’ level of mastery of the topic
(students are expected to have 80% mastery on the subject matter to participate in group assignment).
Formative Assessment: As students are working independently on their group projects, the teacher will be
traveling around to each group. They will be taking notes on student participation during group work, as
well as their overall behavior. Students who maintain levels of maturity, quiet voices, and respect for their
peers will be noted and marked higher for participation points than those who act out.
Summative Assessment: A group project is assigned and must be collectively completed by each student in
the classroom. The classroom will be divided into five groups. Students who did not read the assigned
material will be broken off into one of these groups until they have caught up on the selected material. They
may rejoin a group of their choice upon reading the selected material. Each of the four remaining groups are
expected to turn in a project that demonstrates their reading comprehension. Students will make their
pilgrimage to Chaucer (set up in the classroom) and display their projects at his site. Students will share
with the class their project and then take a badge from a pilgrimage site, demonstrating that they have
mastered the topic. The badge has been selected by the teacher and is only
allowed to be taken from the
site if the students have collectively created an exceptional piece of creative work. An 80% mastery rate of
the reading material is expected in order to complete the assigned project. Students who require
additional attention or extra time can speak to the teacher as they walk around each group.
Additional time will be provided to groups who need it the following class period.
Common Core Standards: CCSS.ELA-Literacy.W.8.3
Write narratives to develop real or imagined experiences or events using effective technique, relevant
descriptive details, and well-structured event sequences.
• CCSS.ELA-Literacy.W.8.3.a: Engage and orient the reader by establishing a context and point of view
and introducing a narrator and/or characters; organize an event sequence that unfolds naturally and
logically.
• CCSS.ELA-Literacy.W.8.3.b: Use narrative techniques, such as dialogue, pacing, description, and
reflection, to develop experiences, events, and/or characters.
• CCSS.ELA-Literacy.W.8.3.c: Use a variety of transition words, phrases, and clauses to convey
sequence, signal shifts from one time frame or setting to another, and show the relationships among
experiences and events.
• CCSS.ELA-Literacy.W.8.3.d: Use precise words and phrases, relevant descriptive details, and sensory
language to capture the action and convey experiences and events.
• CCSS.ELA-Literacy.W.8.3.e: Provide a conclusion that follows from and reflects on the narrated
experiences or events.

VI. Materials and estimated time for lesson parts: Brief review of Canterbury Cathedral, pilgrimage, and the
Tale assigned for homework. (10 minutes)
• Group assignment (45 minutes)
• Short presentations of projects created (20 minutes)
• Group 1: copy of the tale that was not read for homework.
• Group 2: paper & writing utensils.
• Group 3: paper & writing utensils.
• Group 4: art supplies (colored pencils, markers, crayons, construction paper, ect.)
• Group 5: paper & writing utensils.
• Chaucer cut out.
• Badges to give out to students upon completion.
VII. Connections across the Curriculum: Students will be given a brief review of the history of pilgrimages
and Canterbury Cathedral at the start of the class period. This incorporates History into the lesson. When
students are broken up into smaller groups to create their projects, there will be a Creative Writing, Art,
Theater, and Music option for students to choose from. This provides an alternative form of assessment
for those students who struggle with traditional forms of testing and essay writing.
VIII. Lesson Outline:
• This lesson is part of Unit Lesson on Geoffrey Chaucer’s The Canterbury Tales. The teacher will
review the history of pilgrimages and Canterbury Cathedral briefly as well as the idea of leaving a gift
and taking a badge from the site to prove that they had made the ultimate journey from their hometown
to pay tribute to God. (Christian influence during this time period will have been explained in depth at
the beginning of the Unit.) (10 minutes)
• The teacher has prepared a set of directions for each group beforehand, and will distribute them
while they break off into the group of their choosing. (5 minutesSame time as the teacher
explains what each group will accomplish verbally)
• The teacher will ask students who did not complete the reading for homework to break off into
a separate group in order to catch up. They will be able to join the group of their choosing upon
finishing the reading. This will make up Group 1. (1 minute)
• Students who would like to write a creative spinoff of The Tales will be broken off into Group
2. These students will work together to write a continuation of The Tale to answer the question:
what happens after The Tale ends? They need to appoint a writer for their group, but will all
work together on a collective storyline. (1 minute)
• Students who would like to create an “around the fireside” song, will be broken off into Group
3. These students will work together to create a song that represents their Tales’ dangers or
tragedies. Students will appoint a writer, but will work together to create a collective piece of
music. (1 minute)
• Students who would like to create a collage of what they believe the setting to be in the
storyline of The Canterbury Tales will be broken into Group 4. Students will work together to
create a larger piece of artwork that captures the descriptions portrayed in the Tales and
represents a close reading of the text. (1 minute)
• Students who would like to create a skit of The Tales will be broken off into Group 5. These
students will work together to create a short script where each of them takes a role as a
character or narrator that represents a spinoff of the Tale, or a continuation, similar to Group 2’s
assignment. (1 minute)
• Students work collaboratively on their chosen project. (40 minutes)
• The teacher walks around while students are working together as groups, helping those that
need extra attention, answering questions, and taking notes on participation and behavior. (40
minutesthroughout the extension of the group work).
• Students will be asked to draw their attention to Chaucer’s cut out in the classroom. Students
will make pilgrimages to him by group, posting their work on the wall. Groups not participating
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at this time will be expected to pay attention and observe quietly. The group will give a brief
presentation explaining their project. Upon demonstrating completion of the project and a good
comprehension of the text, students will pick up their ‘badge,’ from the pilgrimage site and will
return to their desks while other groups make their pilgrimages. (20 minutes)
Motivation: This is an alternative form of assessment, replacing a traditional test, or an essay. Students
who struggle with these traditional forms will be motivated by these creative options and the group
setting that this form of assessment provides. Students will also receive a ‘badge,’ of completion upon
making their pilgrimage to Chaucer. This badge represents an ‘A’ grade and students will be motivated to
receive it.
Prior knowledge: Students will activate their prior knowledge of Creative Writing, Art, Music, and
Theater in order to complete their projects. No additional time will be spent reviewing these terms.
Students will also be using their prior knowledge explained earlier in the unit about Canterbury Cathedral,
pilgrimages, the dangerous travel to this site and the author Geoffrey Chaucer in order to make their own
pilgrimage to the in-classroom site.
Key Terms/Vocabulary: Canterbury Cathedral: Located in Canterbury, Kent. One of the oldest
Christian structures still standing in England and represents Gothic architecture.
Pilgrimage: a religious journey or expedition.
Geoffrey Chaucer: The author of The Canterbury Tales. Lived in the 1300’s and is considered the most
famous medievalist poet of his time.
Method of Instruction and Student Response: This is a constructivist based lesson. The lesson will
open with a brief lecture on the review of key terms, but the main body will be students working together
in order to create a larger project. Students will use their own understanding and knowledge, as well as
their own experiences and creative abilities to collaboratively create a project that reflects their
comprehension of the text. Students will present their projects to the class that allows for a period of
reflection. Their work will be posted in the classroom at the pilgrimage site and allows for other students
to reflect on the work of their peers.
Adaptations: (1) Students who did not complete the assigned reading in class will be given additional
time in class to do so. (2) Students who require additional help will be assisted by the teacher as they walk
around during group work. (3) Students who struggle with reading comprehension will be given a
simplified version, this noted version, will be available to any students who need it. (4) Audio versions of
The Canterbury Tales are available as a free Audio Book application on any electronic device. Students
who struggle with Attention Deficit Disorders will be encouraged to download this application to help
aide them in the reading and comprehension of the text at home.
Closure for the Lesson: Closing of the lesson. The teacher will commend students on the hard work they
contributed. Review of assignments due for the week and the end of the class period dismissal. (3
minutes)
Reflection: N/A

*This lesson plan format was borrowed from the Fitchburg State University Education Program.

